
 

 

 

 

Special Educational 

Needs & 

Disabilities (SEND) 

Policy 



2 | P a g e  
 

 

SPECIAL EDUCTIONAL NEEDS AND DISABILITIES (SEND) POLICY 

 

PRINCIPLES OF THE SEND POLICY 

Glenmoor and Winton Academies value the abilities and achievements of all students and is 

committed to providing for each student the best possible environment for learning. We believe 

that all pupils should be equally valued and strive to eliminate prejudice and discrimination. 

We aim to create an environment whereby all students will flourish and feel safe. The 

Academies are committed to inclusion and equal opportunities and they actively seek to 

remove barriers to learning and participation that can otherwise hinder or exclude students 

with special educational needs and disabilities (SEND). 

This policy builds on our belief that all students are entitled to a balanced and broad curriculum 

and our commitment to include students of all backgrounds, abilities and needs in mainstream 

education where practically possible and within the spirit of efficient use of resources and 

funding. All of our students are unique and we aim to recognise the strengths and areas 

development of all students, as well as identify additional needs of students in order to help 

them achieve the best possible start in life. 

Our SEND policy takes account of Government legislation including the Equality Act 2010 and 

responds to changes to the SEND Code of Practice (DfE, 2014) and the Teachers’ Standards 

document (DfE, 2014) which emphasise the role and accountability of teachers regarding 

provision for, and progress of, children with special educational needs. This legislation 

requires teaching to be fully inclusive and the Governing Body will ensure that appropriate 

provision will be made for all students with SEND. 

The SEN policy has been updated due to the SEND reforms introduced in September 2014 

and it will continue to be updated as planned changes to SEN provision are implemented 

across the Academies between 2014-17 in light of these reforms. 

 

AIMS AND PRINCIPLES OF SEND PROVISION ACROSS THE ACADEMIES 

   To ensure that all students have access to a broad and balanced curriculum 
   To provide a differentiated curriculum appropriate to the individual’s needs and abilities 
   To ensure the identification of all students requiring additional support and those with 

  SEND as early as possible on entry to the Academies 
   To ensure that SEND students take as full a part as possible in all Academy activities 
   To ensure that parents of SEND students are kept fully informed of their child’s  

  progress and attainment 
   To ensure that students with SEND and their parents/ carers are involved in  

  discussions and decisions affecting SEND provision 
   To ensure that students with SEND are assisted during their transition into and out of 

  the Academies 

We recognise that many students will have special needs at some time during their time at the 

Academies.  We believe that there will be many students who will be supported to overcome 

their difficulties, while others will have significant and long-term difficulties. Whilst many factors 

contribute to the range of difficulties experienced by some children, we believe that much can 

be done to overcome them by parents, teachers and students working together. 
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Children of all ages and abilities may develop learning difficulties and/or physical disabilities 

which may affect their performance in any area of the curriculum at any time; a whole school 

commitment is therefore necessary.  

The Academies are also committed to providing literacy and numeracy support for students 

as well as responding to other relevant National strategies to enhance the curriculum. The 

Academies understand the importance of the role of inclusive education and aim to offer 

appropriate education for all students.  

The Academies acknowledge that high standards and expectations of all students is crucial to 

enhance personal and academic progress for all students, including those with SEN. 

Therefore, additional provision for students with learning, communication, physical, sensory, 

emotional or mental health needs is balanced with appropriate challenge to reach longer term 

outcomes and opposes a sympathetic acceptance of low achievement. The Academies aim 

to demonstrate that all students are capable of excellence in relation to individual 

circumstances. The importance of enhancing positive self-esteem is also recognised, which 

allows opportunities for increased engagement, social development and achievement. 

The Academies aim to meet the needs of students with SEND in a graduated and timely 

manner, with effective communication with students and parents and coordination with other 

agencies. In meeting the needs of students with SEND the Academies also aim to coordinate 

support for parents and carers as appropriate and work in partnership with them and external 

agencies as required and requested. 

The Academies acknowledge the need to keep up to date with government legislation, advice, 

publications, research and the Bournemouth Borough Council’s policy guides to SEND, 

Inclusion and Disability and therefore this document is subject to review at regular intervals. 

The Academies strive to maintain excellent communication and relations within the United 

Learning group, with the Local Authority and with other external agencies in order to access 

the very best provision for the students. 
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EQUALITY AND DISCRIMINATION 

The Equality Act (DfE, 2010) strengthens the right to a mainstream education and delivers 

enforceable civil rights for disabled students. The Act ensures that access to school education 

and is supported by the Disability Discrimination Act 1995. It also covers the admission of 

disabled students to schools, and the education and associated services to students.  

Glenmoor and Winton Academies aim to: 

a) Treat disabled students and students with medical conditions fairly and equally to other 

students 

b)  Make reasonable steps to ensure that students with disabilities are not placed at a 

substantial disadvantage compared to other students 

c)  Plan strategically for and make progress in improving the physical environment for 

disabled children, increasing disabled students’ participation in the curriculum 

d)  Include students with disabilities in all on site and off site activities, where reasonably 

possible, to ensure equal educational and social opportunity for all students. 

The Academies strive to maintain a climate of tolerance, understanding, respect and trust that 

allows all students and staff irrespective of learning need, disability, beliefs, background or 

sexuality to feel safe and be safe from any form of discrimination or emotional or physical 

harm. This SEND policy is supported by other Academy policies including our equality policy, 

anti-bullying policy and accessibility policy which can be viewed separately on the Academy 

website. 

 

THE SEND CODE OF PRACTICE 

The DfES revised the Special Educational Needs and Disabilities Code of Practice (CoP) in 

September 2014. All Schools, Academies and LAs must have regard to the CoP when 

identifying and providing for children who have special educational needs. The staff at the 

Academies are aware of the main principles of the CoP. A SEN register is regularly updated 

in accordance with the principals and practices outlined in the 2014 SEND Code of Practice 

and it is available to all teaching and support staff. 

 

DEFINITION OF SPECIAL EDUCATION NEEDS 

A child has additional learning needs if he/ she: 

a) has a significantly greater difficulty in learning than the majority of children of the 

 same age 

b) has a disability which prevents or hinders the child from making use of educational 

facilities of a kind provided for children of the same age in other schools within the 

Local Authority 

c) requires support that is additional to or different from that provided through quality first 

teaching of the mainstream differentiated curriculum 
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Special educational provision means:  

Educational provision which is additional to, or different from, the educational provision 

Made generally for children of the same age in maintained schools (other than special 

schools) in the Local Authority. 

 

A student has special education needs if he/ she has learning difficulties that require long-term 

special educational provision to be provided. 

Children are not regarded as having SEND solely if their first language is not English or is 

different from that in which they are taught.  The Academies will have due regard for the 

Special Needs Code of Practice when assessing, providing and evaluating the needs of and 

provision for students with SEND. This includes ensuring that both students and parents are 

involved fully in discussing provision. 

 

CATEGORIES OF SPECIAL EDUCATIONAL NEED 

In line with the SEND Code of Practice the Academies recognise that children’s needs and 

requirements can be broad, diverse and complex, and while each need can not necessarily 

be compartmentalised, they can fall into four broad areas: 

   Communication and interaction needs 
   Cognition and learning needs 
   Social, emotional and mental health needs 
   Sensory and/or physical needs 
 

All teachers are responsible for identifying students with SEND and, in collaboration with the 

SENCO, will ensure that those students requiring different or additional support are identified 

at an early stage.  Assessment is the process by which students with SEND can be identified.  

Whether or not a student is making adequate progress is seen as a significant factor in 

considering the need for SEND provision. 

 

‘SEN SUPPORT’ STAGE (SENS) 

A student will be placed on the SEND register if he/ she has been identified as needing 

sustained intervention that is “additional to or different from” that provided as part of the 

Academy’s usual differentiated curriculum and without the additional support: 

  Makes little or no progress even when teaching approaches are targeted particularly 
 in the student’s identified area of difficulty 

  Shows signs of difficulty in developing literacy or numeracy skills that result in poor 
 attainment in other curriculum areas 

  Presents persistent social, emotional, mental health and/or behavioural difficulties, 
 which are not ameliorated by the implementation of the Academy rewards, teaching 
 and learning, behaviour and sanctions policies 

  Has sensory or physical problems and continues to make little or no progress despite 
 the provision of specialist equipment 

  Has communication and/or interaction difficulties and continues to make little or no 
 progress despite the provision of a differentiated curriculum 
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If a special educational need has been identified through the Student Intervention Panel at the 

Academies or by an external agency, the student will be placed on the SEN register in the 

category ‘SEN Support’ (SENS). 

In some cases external agencies are involved with assessing students, providing advice and 

further support for students. They will usually have contact with the student, advise on targets 

and accompanying strategies, provide more specialist assessments that can inform planning 

and measurement of progress, and in some cases provide support for particular activities. 

Students receiving such additional support are also recorded at the ‘SEN Support’ stage of 

the SEND register in line with the SEND Code of Practice document (DfE, 2014).  

Further information about the SENS stage of the CoP can be found in the SEND Code of 

Practice (DfE, 2014) by following this link: 

 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

 

EDUCATION AND HEALTH CARE PLANS (EHCP) 

Following identification at SENS, where concerns remain despite sustained intervention, the 

Academies will consider discussing with parents the need to apply for a Statutory Assessment 

for an EHCP through the Local Authority. Parents will be fully consulted at each stage.   

The Academies also recognise that parents have a right to request a Statutory Assessment 

for an EHCP direct through the local authority and the Academies are committed to support 

such applications. 

EHCPs can remain with a child until the age of 25 years and they were introduced in 

September 2014 in place of the former ‘Statement’ of SEN. A transfer process was initiated in 

September 2014 in collaboration with the Local Authority to move students in a graduated way 

from the Statement to the EHCP.  

 

The EHCP document includes relevant information about the student including: 

   Interests and successes 
   Difficulties and challenges experienced 
   Longer-term objectives as appropriate 
   Shorter-term objectives as appropriate 
   Contribution from the student 
   Contribution from the parent/ carer/ organisation with parental responsibility 
   Contribution from subject teachers, teaching assistants and SENCo as appropriate  
   A copy of the Student Passport (formerly known as an IEP) 
   Review timescale 
 

Further information about the EHCP stage of the CoP can be found in the SEND Code of 

Practice (DfE, 2014) by following this link: 

 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
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REVIEW OF EHCPs 

EHCPs must be reviewed annually and guide changes to planned interventions as 

appropriate.  The LA will inform the Principal at the beginning of each school term of the 

students requiring reviews.  The SENCO will organise these reviews and invite: 

   the students’ parents or guardians 
   the student, since it is their meeting, however we do not insist on attendance 
   the teaching assistants working most closely with the student 
   the SENCo 
   a Local Authority SEN Inclusion Officer 
   a representative from all relevant external agencies involved with the student 
 

THE ROLE OF THE SENCO 

The SENCO plays a crucial role in the coordination of SEND provision across the Academies.  

This involves working with the Executive Principal and Governing Body to determine the 

strategic development of the policy.  Other responsibilities include: 

  Overseeing the day-to-day operation of the policy and identification of students with 
 SEND 

  Coordinating and evaluating the provision for students with SEND 
  Liaising with and giving advice to fellow teachers 
  Managing Teaching Assistants 
  Overseeing students’ records 
  Liaising with parents 
  Making a contribution to INSET 
  Liaising with external agencies, to include LA support services, Health and Social 

 Services, Connexions PA/Career Service and voluntary bodies. 
 

For effective coordination staff must be aware of: 

 The responsibility all teachers have in making provision for SEND students 
 The commitment required by staff to keep the SENCO informed about students’ 

progress 
 Mechanisms that exist to allow teachers access to information about SEN students  

This includes access for all staff to the SEND Register for information about learning 
difficulties and strategies for interventions that can be used to support each student 
with SEND 

 Where to find additional information about students with and that further detailed 
records are also kept on file in the Inclusion department for access by relevant staff 

 The mechanism to alert the SENCO to possible SEN needs of students  
 

THE ROLE OF THE GOVERNING BODY 

The Governing Bodies responsibilities to students with SEND include: 

 Ensuring that provision of a high standard is made for SEND students 
 Ensuring that the specified support is given to students with statements of SEND 
 Ensuring that SEND students are fully involved in Academy activities 
 Having regard to the Code of Practice when carrying out these responsibilities 
 Being fully involved in developing, monitoring and subsequently reviewing SEND 

policy. 
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THE ROLE OF THE SUBJECT TEACHER 

All teachers are SEND teachers, the majority of children with special needs receive the help 

they need from classroom teachers through quality first teaching which is differentiated to 

increase access. Teachers will further personalise the learning as required for individuals and/ 

or groups of students to meet individual needs. 

The SEND Code of Practice (DfE, 2014) and the Teachers’ Standards (DfE, 2014) document 

clearly acknowledge the accountability of the teacher to meet the needs of SEN students.  

Responsibilities include: 

  Being aware of the Academies’ procedures for the identification and assessment of, 
 and subsequent provision for, SEN students 

 Collaborating with the SENCO to decide the action required to assist the student to 
progress 

 Working with the SENCO to collect all available information on the student’s progress 
 Working with students with SEND on a daily basis to develop their areas of 

development 
 Developing constructive relationships with parents 
 Monitoring the progress of SEND students they teach 
 Refer to the Examination Access Arrangements list provided by the SENCo and ensure 

that Examination Access Arrangements for qualifying students are applied in tests and 
Mock Examinations 
  

 

CURRICLUM ACCESS AND INCLUSION 

Glenmoor and Winton Academies strive to be Inclusive, engendering a sense of community 

and belonging through our:- 

   Inclusive ethos 
   Broad and balanced curriculum for all students 
   System for early identification of barriers to learning and participation 
   High expectations and suitable targets for all children 
   Support for the ‘whole child’ both academically and pastorally 
 

Glenmoor and Winton Academies have adopted an Academies-wide approach to SEND policy 

and practice. Students identified as having SEND are, as far as is practicable, fully integrated 

into mainstream classes. Where this is not possible, reasonable adjustments are made and a 

graduated response provided. Every effort is made to ensure that they have full access to the 

National Curriculum and are integrated into all aspects of the Academy including off-site visits, 

clubs and sporting events. We celebrate the achievements of all our students, particularly 

achievements of students with vulnerabilities. 
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ADMISSION ARRANGEMENTS 

The Governing Body believes that the admissions criteria should not discriminate against 

students with SEND and has due regard for the practice advocated in the SEND Code of 

Practice, in that ‘All schools should admit students already identified as having special 

educational needs, as well as identifying and providing for students not previously identified 

as having SEND.  Students with special educational needs but without statements must be 

treated as all other applicants for admission’. (SEND CoP: DfE 2001 1:33) 

Glenmoor and Winton Academies are proud to be inclusive, acknowledging the range of 

issues that need to be taken into account in the process of development.  All students are 

welcome, including those with special educational needs, in accordance with the LA 

Admissions Policy.  According to the Education Act 1996 (Section 316), if a parent wishes to 

have their child with a Statement of SEND educated in the mainstream, the LA must provide 

a place unless this is incompatible with the efficient education of other children, and there are 

no reasonable steps that can be taken to prevent the incompatibility. 

 

LIAISON WITH FEEDER SCHOOLS 

The SENCo attends the annual Local Authority ‘SENCo Transition Day’ event held each 

summer term in order to meet relevant local primary SENCos in order to receive SEND 

information for relevant year 6 students in readiness for transfer into the Academies in year 

seven. 

 

EARLY IDENTIFICATION 

Early identification of students with SEND is a priority.  Information will be gathered from feeder 

school, from parents and from external agencies so that the student’s needs are known before 

admission.  The SENCO welcomes meetings with parents prior to entry. 

   Induction visits will be arranged so the student is familiar with the Academy sites and 
  staff in readiness for the Year 6 Transfer Day in July 

   The SENCO will where possible attend annual EHCP Review Meetings for students in 
  Year 6 

   All students are tested on entry for reading and spelling ages and standardised scores 
   CATs (Cognitive Abilities Tests), reading and spelling assessments are undertaken 

  within the first term of year 7 
   The SENCO will meet with specialists from external agencies to coordinate provision 

  during the Summer term prior to entry 
 

This results of all assessments are available to all staff in the SEND register. 

 

IDENTIFYING STUDENTS WITH SEN AND MONITORING STUDENT PROGRESS 

Progress is the crucial factor in determining the need for additional support.  Adequate 

progress is that which: 

   narrows the attainment gap between student and peers 
   prevents the attainment gap widening 
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   is equivalent to that of peers starting from the same baseline but less than the majority 
  of peers 

   equals or improves upon the student’s previous rate of progress 
   ensures full curricular access 
   shows an improvement in behaviour/ attitude/ engagement/ confidence/ self-esteem 
   is likely to lead to Further Education, training or employment 
 

EXAMINATION AND ACCESS ARRANGEMENTS  

A student’s full range of difficulties will be taken into account before entry is considered. If a 

student is encountering severe difficulty, dispensations will be applied for. Exam Access 

Arrangements can allow a student rest breaks, use of assistive technologies, extra time and 

in some cases a reader and/ or a scribe to aid access to examination questions and to 

articulate responses to questions. The examination access arrangements can only be granted 

by the regulatory authority (JCQ) if: 

a)  Thresholds of assessment and need have been met 
b)  The access arrangement can be evidenced as ‘normal working practice’ for the 

 student. 
 

Students for whom English is not their first language are allowed a dictionary in all 

examinations except English.  

Support will also be made available during assessment sessions and mock examinations. It 

is the responsibility of the teacher and curriculum team leaders to ensure that the Examination 

Access Arrangements are applied in tests and Mock Examinations.  

 

ASSISTIVE TECHNOLOGIES 

A variety of technical aids can be provided to help support students with learning difficulties. 

Computers are widely available throughout the Academy. Laptop computers can be made 

available if the need is great. Other technical aids can include language masters, Dictaphones 

and calculators. 

Students are able to bring in a tablet or laptop, at their own risk, for use in relevant lessons if 

it helps him/ her to access the curriculum and this has been agreed with the SENCo and 

relevant subject teachers. 

 

LIAISON WITH PARENTS/ CARERS 

Liaison with parents/carers is seen as of paramount importance to ensure effective support of 

any vulnerable student including those with SEN.  Parents are notified if extra provision is 

made for their child and if their child requires movement. Parents are also involved at the 

review stage of EHCPs. The Academies acknowledge the right of parents/carers to be 

informed of their child’s individual learning needs and the value of parents and the Academies 

working in partnership to assist the learning process. 
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ENGLISH AS AN ADDITIONAL LANGUAGE 

Particular care will be needed with students whose first language is not English.  Teachers will 

closely follow their progress across the curriculum to ascertain whether any problems arise 

from uncertain command of English or from special education needs.  It will be necessary to 

assess their proficiency in English before planning any additional support that might be 

required.  A teaching assistant will teach students with EAL each week until he/she is able to 

access the curriculum.   

 

LINKS WITH OTHER AGENCIES, ORGANISATIONS AND SUPPORT SERVICES 

The Academies recognise the important contribution that external support services make in 

assisting to identify, assess, and provide for, SEN students. Services we work with to offer 

additional support to students and/ or their family are: 

  Learning Support Service (LSS) 
  Parent Partnership 
  School Nurse 
  Medical practitioner 
  Counsellor 
  Hearing Support Service 
  Vision Support Service 
  Integrated Youth Service 
  Ethnic minority and Traveller Support Service (EMTAS) 
  Speech and Language Therapist 
  Careers services 
  Specialist Schools - Centres of Excellence 
  Examination Boards re: examination access arrangements 
  Family solutions team 
  Social Services 
  Behaviour Support Team 
  Educational Psychologist service 
  Child and adolescent mental health service (CAMHS) 
  Occupational Therapists 
  Physiotherapists 
 

The above list is subject to change and more services are also accessed via the Access to 

Resources Team (ART) through the CAF referral process. Staff liaise with external agencies 

in collaboration with the student and their parent/ carer. 

 

TRAINING AND DEVELOPMENT 

“The positive attitude required of teachers is recognising and securing help for children with 

SEN, and the necessary skills, must be acquired in the course of training.” (Warnock Report 

12.1) 

The Government, Governors and the staff at Winton and Glenmoor Academies place learning 

support high on its list of INSET priorities. The Code of Practice and SEND feature in the 

Academies development plan. Training includes a whole Academy approach delivered in staff 

training sessions, meetings and morning briefings to ensure that staff are kept informed of 

current and arising information relating to SEND. 
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Teaching assistants receive training in order to develop skills, knowledge and certification in 

specialist areas of practice. Teaching assistants benefit from internal training, training from 

consultant NHS staff employed by the Academies and from external training provided by 

visitors and off site conferences. 

 

RECORD KEEPING 

The Academies will record the steps taken to meeting students’ individual needs.  The SENCo 

will coordinate the maintenance of records and ensure access to them as required.  In addition 

to the students’ central file, the Inclusion File for each student with SEND will also include: 

   information from previous school/phases 
   information from parents 
   information on progress and behaviour 
   student’s own perceptions of difficulties 
   information from health/ social services 
   information from external agencies 
   records of assessments undertaken and interventions provided 
 

Teaching SEN students is a whole-Academy responsibility.  The core of teachers’ work 

involves a continuous cycle of planning, teaching, and assessing, taking into account the 

differences in students’ abilities, aptitudes, and interests.  Some students may need increased 

levels of provision and support.  The SEND Code of Practice advocates a graduated response 

to meeting students’ needs.  When students are identified as having SEND, the Academies 

will intervene as required involving external agencies as required in line with guidance in the 

SEND Code of Practice at ‘SEN Support’ stage. 

 

CAREERS AND POST-16 TRANSFERS 

A programme of careers advice and guidance is in place for students from years 9-11. 

Specialist advice and support for students with an EHCP are provided by the Academy through 

the EHCP review process. Transfer information will be provided to all further education 

providers, with the permission of the student and their parents/guardians.  

 

ALLOCATION OF RESOURCES 

All schools in the Bournemouth LA receive funding for students with SEND in these main 

ways: 

  The notional budget, which is determined by socio-economic factors by the Local 
 Authority, funds provision for all students on the SEND Code of Practice at SEN 
 Support stage and it covers the first £6000 of support for those with an Education and 
 Health Care Plan (EHCP) 

  ‘Top up’ budget which is paid per students in addition to the £6000 national SEN budget 
 to fund additional provision required for students with an EHCP 
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CRITERIA FOR EVALUATING THE SUCCESS OF THE SEND POLICY 

The success of the school’s SEN Policy and provision is evaluated through:- 

   Monitoring of classroom practice by SENCo and Curriculum Team Leaders 
   Analysis of student tracking data and test results 

- for individual students 
- for cohorts 

   Value-added data for students on the SEND register 
   Consideration of each student’s success in meeting Student Passport targets 
   School self-evaluation 
   The governors’ Annual Report to Parents 
   Feedback from parents and students 
 

A SEND report will be included in the Academies annual report, this report will reflect upon 

the previous year’s SEND provision and includes: 

  Number on the SEND register and sub-categories 
  Allocation of Funding 
  SEND provision within the Academy 
  Screening information and assessment review results 
  Use of outside external agencies 
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GUIDANCE AND FURTHER READING 

SEND code of practice: 0 to 25 years, DfE 2014 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

SEND: guide for parents and careers, DfE 2014 

https://www.gov.uk/government/publications/send-guide-for-parents-and-carers 

Equality Act 2010 

https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools 

Maximising progress: ensuring the attainment of pupils with SEN DfES 2004 

Removing Barriers to Achievement- The Governments Strategy for SEN DfES 2004 

The Special Educational Needs and Disability Act 2001, the revised DfES Special 

Educational Needs Code of Practice.  

Meeting Special Educational Needs: A Programme of Action DfES1998 

Excellence for All Children/ Programme of Action DfES – Green Paper 1997/ 1998 
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